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Preface to the KBUC-version
This book on the art of teaching is adapted specifically to faculty development
at KBUC. – It is shaped as a 5 days in-service-course.
The content of the book is developed from a number of recognised researchers
and sources and compiled into this course by Peter Stochholm1.
As the purpose of the book is to open up the concept of teaching & learning,
and move focus from mere lecturing towards a student centred approach, it
encourages active learning through many group discussions where the
knowledge and experience of participants is used to create new insight.
To put it simple: The primary purpose of this course is not to provide you as a
teacher with a distinction, but to assure that your students in future will get a
greater learning outcome as a result of your teaching.

Some contemporary Pedagogical Theories
All the classic theories of learning still apply. But as the art of teaching is
continuously upgraded by new research and findings, we have included some of
the most significant newer theories and concepts.
Bloom’s Taxonomy: Benjamin Bloom (USA) developed a hieratical model to
classify learning objectives according to cognitive domain. This is a valuable
tool to understand the difference between superficial learning and deep
learning. It can help you structure your teaching and assessing the learning.
The Didactical Relationship Model: Hiim & Hippe (Norway) have mapped 6
interrelating elements of the teaching/learning process. This is most helpful
when you plan your teaching and adapt it to the circumstances at hand.
Visual Learning: John Hattie (New Zealand/Australia) has introduced
developed this theory based on the biggest research project ever about the
impact of teaching. Visual Learning is not a methodology, so it applies to every
teaching approach, and help to focus on the effectiveness of each activity you
and the students perform during the process of exploring a subject.
Formative Assessment: On-going feedback used to fine-tune the teaching.
Before we get into the subject of matter, let‘s outline the current status of
KBUC.
1

Peter Stochholm is the former director of All Africa Bible College, holding degrees in psychology
and education, did BA. MA and PhD studies at ‘Royal School of Educational Studies‘ in Denmark.
Has bee a guest lecturer at KBUC since 2009, and from 2015 member of the Council.
Proofreader Jonathan Stochholm holds a Bachelors Degree in Educational Studies.
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DAY 1.
KBUC-STATUS AND INTRODUCTION
The purpose of this chapter is to outline the current status of KBUC: challenges,
achievements and next development, - to reach a work-definition of teaching &
learning, and to give a taste of teaching methods that involves the participants
in producing new insight.

KBUC and the Higher Education Act 2013
The Zambian University Act was replaced by a new law for Higher Education
in 2013. To be fully accredited according to this law all universities and HE
institutions had to reapply for registration within a set timeframe.
KBUC‘s registration is in the process, and will be finalised soon.
The HE Act has specified new stricter criteria to be acknowledged as a HE
institution, so to adjust to these new standards a number of changes are now
being implemented at KBUC. – Just to mention some of the changes that
directly is felt by staff as well as students:
1. Revised Curriculum
2. Revised learning outcome description
3. Revised assessment criteria
4. Better library and internet access for as well faculty as students
5. Mandatory faculty development programme (in job training)
6. Stricter rules for protection of student data and admin data
7. Stricter rules for hygiene and security
8. Stricter rules on finances / students‘ payment of study fees etc.
The following is a rundown of some of these changes:

Revised Curriculum
The curriculum now consists of two parts, which complement each other:
The Diploma-part can form a ‗stand-alone‘ programme with specific focus on
practical ministry. But it can also be the first two year of a Bachelor study. –
The Bachelor-part has been made more academic and now includes the
requirement of writing a Bachelor Thesis, observing all the international
requirements for such a paper.
So the list of subjects has become more systematic and more comprehensive.
There are 40 courses in the D-part and 30 additional courses in the BA-part.
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The credits are calculated based on workload. For the D-part basically the
lecturing hours, adding up to 120 credits, - and for the BA-part a combination
of lecturing hours and the more massive requirements for individual projects,
adding another 60-90 credits to the 120, for a minimum of 180 credits.
Another new feature is how each course is described. There are 5 elements in
this description:
1. Title & Purpose of the course.
2. The contents covered,
3. The expected learning outcome,
4. The assessment method / pass criteria, and
5. Suggested literature.
This is in order to maintain a high and steady level of quality regardless of who
might be teaching the course.
It also helps making it transparent to the students what they aiming for.
We also aim at making students more responsible for their own learning. – It is
not just about passing an exam, it is about acquiring competency.

Revised outcome description
The outcome description is kept short in the curriculum. But this should really
be broadened out to the students at the beginning of each course.
In the diploma course there should always be a component of increased
practical skill for daily church work and ministry among people.
In the BA course there should always be a component of increased academic
ability.

Revised assessment criteria
We will later have a full chapter about formative and summative assessment. A
number of different approaches will be discussed: Multiple choice, short answer
questions, literature reviews, presentations, orals etc.
This serves two purposes: We don‘t want students to think that an exam is
always a written set of short answers to random elements of the curriculum.
And each of these different formats has qualities that the others don‘t have.
For the BA-part we even stress the ability to deal with a problem in an
academic way. Apart from the very important point of abstaining from plagiary,
this requires ability to narrow down a problem, conducting relevant research,
discuss and analyse results and eventually draw a conclusion / give
recommendations.
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More library and internet access
It is no secret that internet connectivity is difficult and costly in Zambia.
Anyway access to the internet will be upgraded sharply. Some library resources
will be available electronically on the College‘s intranet. And the number of
physical books will also be increased. – The idea is to encourage faculty to be
familiar with what is available and actively direct the student to relevant
resources which they have to study as part of their assignments.
At the same time they must be taught how to cite literature in a proper way.
We also want to make pay-as-you-go printing & photocopying available.

Stricter rules on admin, study fees etc.
The College‘s admin has also been challenged: Not only regarding financial
data and reporting, but also regarding how to keep student data.
The latter will be personal data and all data relating to achievement and
payments. – All lecturers must take care to submit relevant data on time.
Regarding study fees we already practised ‗no pay = no graduation‘. This has
been ‗upgraded‘ to zero tolerance towards outstanding fees.
That payment is done on time is always the responsibility of the student,
regardless if a church or other donor has promised to cover for him/her.
Any modification of this policy must be agreed to by the admin before payment
is due, and will only be considered under very unique circumstances.

Necessity of faculty development (in job training)
Part of the requirements in the new Higher Education Act is that the every
faculty member is properly qualified. And this does not end by the individual
educator holding a degree in his field. It requires on-going faculty-develop
This course is such an initiative. – And similar courses need to follow at a
regular basis.
A follow up on this course could be additional courses on specific teacher roles
and other themes expanding faculty‘s ability to plan, conduct and evaluate
teaching. The subject of learning outcome, assessment methods and marking
will also continuously be developed.

Stricter rules for hygiene and security
This is not so much a faculty issue, but all need to be aware and support this.
KBUC‘s general values and the general goal of character formation should also
be remembered in this context. It is a clear call for responsibility.
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Group Discussion 1:

The current status:

 Brainstorm on what are good qualities for a HE-institution and what are
things that should be avoided.
 List which of these features have been present at KBUC over the last two
years.
 Compare your records to the records of the other groups.
 Discuss how the positive list could be boosted and how the negative list could
be reduced.
 Who do you feel is responsible for such a change to happen?

Introduction to The art of Teaching
Teaching happens at many different levels:
Pre-Schools, High Schools, Colleges &
Universities. Also churches and NGOs have
teaching programmes and a great need for
people who can qualify others.
But what does it take to be a skilled educator?
Some people look at teaching as a technique
that can be learned on a short course. They think like this: ‗You rehearse some
simple steps of a specific methodology, – and you are able to teach effectively.‘
However this is far from the truth. - Such steps may get you started, but there is
so much more to it. Teaching is an art one must develop life-long.
– There are many ways to teach effectively. And what is ’the right way’ depends
on a number of variables. – Actually it goes beyond what you do, and
includes who you are and how you connect with your learners.

Group Discussion 2:

Minimum qualities for lecturers

 What do you see as minimum qualities (and what do you see as the most ideal
qualities) for a person, teaching at KBUC?
 (discuss this for each of the following cases):
 A teacher that comes in on short notice as a guest or substitute.
 A teacher who is teaching same subject at a regular basis, but not a permanent
part of the faculty.
 A teacher that is part of the faculty

Of course reasonable expectations to a teacher‘s abilities depend on the context.
In this book we are talking about people teaching at a Bible University College,
so we will look at it from the viewpoint of a Higher Education Institution:
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1. If somebody is just coming in as a guest or substitute, you can‘t expect
professional skills. You just expect them to ‘fill a gap‘ and give the
students a good experience.
2. If somebody on a regular basis is coming in to teach the same well
defined subject from the curriculum you will as a minimum expect the
ability to give an informative and motivating presentation of the subject
and the ability to assess the learning outcome through a summative test.
3. If somebody is a permanent educator at a Higher Education Institution
you can expect them not only to master a few teaching methodologies,
but to have a deeper understanding of the principles involved in teaching
& learning. You will also expect ability to engage students in a variety of
learning methods and constantly to challenge their academic
performance. You will expect the educator to do as well formative as
summative evaluation on learning outcomes and to do a honest evaluation
of the teaching process with an eye for what could be improved.
Before we go deeper into these principles and concepts, let us use some minutes
to discuss a Bible verse and some of your personal experiences.

Group Discussion 3:

What causes learning?

 Exercise 1: Read Rom 10;17 – Think carefully: Does faith come by what the
preacher says?
 Exercise 2: Transfer your finding to a teaching scenario:
 Can you put an equal mark between what the teacher says and what the
students learn? - If not, then explain what causes a difference.
 Exercise 3: Recall some of the best teaching scenarios you have experienced.
 What made them stand out?
 What did you learn in that particular session?
 What made the learners feel engaged or disengaged?
 Exercise 4: Suggest a definition of teaching and a definition of learning. Write
it down and put it on the pin board.

Definition of teaching and learning
Let us take a brief overview of the elements involved in teaching.
A basic description of these concepts can also be found in book 307: ‗Teaching
Children‘ and book 310: ‗Setting up Study Groups & Bible Classes‘. Those
books are part of the four Pastoral Training series.
This book will be digging a bit deeper as it is meant for people who teach at
higher education level, especially at Bible Schools and University Colleges.
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Teaching is an art, not just a technique or methodology
Methodology sounds a bit like learning the only way something must be done. –
If we talk about learning how to run some kind of machinery or how to bake a
certain kind of bread, this approach is sufficient, but when it comes to teaching
it is far from enough.
Teaching is an art, and you need to think like an artist.
All artists have invested hard work in learning a number of very diverse
techniques that are relevant to their line of art. However they don‘t apply them
mechanically or randomly, but with great care depending on the situation. –
This is also how a skilled teacher works.
A very common misconception is that teaching is to deliver a speech,
presenting a lot of facts which somebody else must learn by heart and be able to
repeat.
This mistake was pointed out even in the ancient world:
2

Socrates said:
I cannot teach anybody anything, I can only make them think
3

Confutsee said:
‘I hear and I forget. I see and I believe. I do and i understand.’

Also some of the greatest genius of newer time ended up at same conclusion.
4

Albert Einstein said:
Learning is not simply to repeat statements but to gain understanding.

Therefore teaching is not merely to tell facts, - but to challenge a students‘
existing understanding in order to bring it forward.
One of the hottest names in educational research in the 21 st century (John
Hattie5, New Zealand) puts it this way:
’It is not about what teachers do, it is about how thy think!’

He also pointed out the importance of how the teacher relates to the students
emotionally: Who he is.
We will get much more into the discussion of ‗valid teaching‘ in the chapters
about Philosophy of teaching and the chapters about Methods & Strategy.
For now let us suggest three short definitions of teaching:
2

Socrates: Greek philosopher 473-0-399 BC
Confutsee: Chinese philosopher 551-479 BC
4
Albert Einstein: German phycisist 1879-1955
5
John Hattie: New Zealand professor of Education born 1950
3
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Teaching is to create learning opportunities.
Teaching is a structured situation where information and problems are drawn
into discussion with the intent to develop students’ ability to know, understand,
analyse, construct and transfer this to new situations.
The process of engaging students in activities that will enable them to acquire
the knowledge, skills, as well as worthwhile values and attitudes

What is learning?
Implicit in the above you find the definition of learning. Let us underpin the
following:
1. Learning is a process taking place in the learner.
2. Learning requires activity
3. Learning makes no sense if it does not lead to new abilities.
4. Learning can happen as well in structured as unstructured situations. But
only if it happens in structured situations it is a result of teaching.
Effective learning is depending on a whole list of factors. Some of the most
important of these are how teaching is structured, how motivated the students
are, how urgently the new skills are needed, etc.
For now let us suggest a short definition of learning:
Learning is the cognitive, emotional and / psycho motor change taking place in
the learner as a result of working with new stimuli. After learning the person has
knowledge, understanding and or practical abilities on a higher level than before,
and is able to accomplish things that could not be done before.

Or to quote John Hattie‘s short version:
Learning is the process of developing sufficient surface knowledge to then move
to deep or conceptual understanding.6

In a later chapter we will discuss this further and also differentiate between
surface learning and deep learning.

Teaching approaches and methods
Later in this course we will discuss a few of the most relevant teaching
approaches for a Bible University. – An approach is the combination of choices
and methodologies that the teacher chooses to use, based on the precondition of
the learner, the purpose of the teaching, the available facilities and own
preferences.
The list of possible approaches is quite long. Here are some of them:
6

Hattie 2013, plenary paper: Understanding Learning: Lessens for learning, teaching and research
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Lectures
Symposia
Demonstrations
Discussion groups
Debates

Simulations
Case studies
Role play
Brainstorming

Group projects
Learning contracts
Apprenticeships
Correspondence courses

What is the best method? It depends on group size, the issue at hand, the quality
you want as an outcome etc.
It is always more effective to choose a student-cantered approach than a
teacher-cantered approach. Generally spoken, you should only choose lecturing
if that is your only option; e.g if you are teaching a group so big that a two-way
approach would be impossible.
Anyway there are two reasons for us to spent time discussing how to do
lecturing well even if it is not the most effective method:
Firstly: Statistically we know that many of you most likely will choose this
approach frequently, - and therefore should be able to do it well.
Secondly: A number of the techniques you need to do lecturing are also
important and useful when you are choosing other teaching approaches, so we
are not wasting our time talking about it.

Seven principles for Good Practice
In 1987, Arthur W. Chickering and Zelda F.Gamson gave their definition on
what good education means at the undergraduate level. The seven principles are
based upon research on good teaching and learning in the college setting.
1. Encourage contact between students and faculty
2. Develop reciprocity and cooperation among students
3. Encourage active learning
4. Give prompt feedback
5. Emphasize time on task
6. Communicate high expectations
7. Respect diverse talents and ways of learning.

Group Discussion 4:

Seven principles for good practice

 For each of the above listed principles, list a number of ways you think that
could be done.

We will touch more on this in the methodology section. You can also read the
article from Walker Center for Teaching and Learning, 7

7

University of Tennesse or Chickering, Arthur W. and Gamson, Zelda F. (1987). Seven Principles
for Good Teaching in Undergraduate Education. AAHE Bulletin 39, 3-7.
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DAY 2.
THE PHILOSOPHY OF TEACHING
The purpose of this chapter is to present some important theory and recent
research about teaching. It is far from exhaustive, but it will give you a point
of reference before we discuss more ‗technical‘ elements of teaching.
We have put a vocabulary list in the appendix, but let us from the beginning
briefly define how some of the key words are used in this book:
Approach one‘s viewpoint toward teaching
Method
a series of related and progressive acts performed by a teacher and
students to achieve the objective of the lesson.
Technique the personal art and style of the teacher in carrying out the
procedure of teaching.
Strategy
set of decisions to achieve an objective that results in plan.

Group Discussion 5:

Approach

 Discuss what could be ‘different viewpoints’ towards teaching
 How could two different approaches lead to two very different methods of
teaching?

‘Didasko’, a Greek word with no English
equivalent
Biblical Greek uses several words for teaching depending on the precise
meaning and situation. In NT the Greek word most frequently used is ‗didasko‘,
which refers to a portion of teaching which has been selected as important, and
is now ready to be passed on, or being passed on.
In English tradition teaching is often referred to as ‗didactical‘ if it is very rigid
and conveying a moral message which is not up for discussion. Therefore this
word has got a very negative connotation for most people. – And the teacher
who delivers this kind of teaching is either seen as an untouchable authority or
as a delivery boy for a moral message.
In European philosophy of teaching the word ‗didaktik‘ has a completely
different meaning. It is a very positive word. It refers to the art of choosing
contents and methods for a teaching module in order to maximise learning
outcome for a specific group of students.
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As you see, the teacher‘s role in this tradition is not limited to a mechanical
delivery of a curriculum or using a specific method. It includes the whole
planning process with all the options and choices that a qualified teacher is
expected to master before embarking on a new teaching venture.
Please keep this understanding in mind whenever we use the word didactics
in the following chapters.

Group Discussion 6:

The teacher’s task

 List all the things that can limit or increase the learning
 Discuss which freedom and obligations a teacher has, when he is preparing to
teach a subject which is described in the curriculum.

Components of the didactic process
The two researchers, Hiim & Hippe, have made the below model to illustrate
the scope of this planning and how all the elements interrelate:
The Didactic Relationship Model
Initial situation of the learner
Assessment

Working processes
and methods

Frameworks

Teaching Goals

The Content and material
Learning preconditions refers to the student‘s emotions, attitudes, abilities,
comprehension etc. Everything the student‘s entails. – But it also includes the
teachers awareness of own ability to meet all the challenges at hand.
Questions to ask about the initial circumstances of the learner include:
What professional or other relevant skills does the learner have?
What communication skills does the learner have?
What collaborative skills does the learner have?
Is the learner motivated to pursue the subject?
12

Does the learner have any special problems or need for resources in
relation to the teaching?
How does the learner learn?
It is important to respond to the learner at their own level of expertise. In other
words, the teacher has to meet the learner where the learner is. The questions
above are used to find the appropriate level to start at.
These considerations help the teacher to formulate the best way to provide
instruction and feedback to individuals and groups of learners.
Below we have explained some essential rules setting out the most common
patterns of instruction and feedback. They are:
• KIS (Keep It Simple)
As a teacher you know a lot more than the learner, but the learners are not
capable of learning it all at once. So, keep it simple. Otherwise the learner will
get frustrated by demands that are above their level of ability.
• PWP (Praise - whip - praise)
The PWP is a rule of how to dispense feedback. Start the feedback by
summarising the submitted work and praise the good parts. This opens the mind
of the learner and makes him/her receptive to the critiques that follow. It is also
crucial to end the feedback in a positive way with more praise because it makes
the learner feel motivated to work with the critiques afterwards.
• MOQ (Make Open questions)
Teachers have to meet learners at their own level and motivate them to perform
to their best. This is done by using open questions and instructions for how to
reach a higher level of knowledge, e.g. by referring to supplementary materials
or describing the core elements of another angle of the problem, which can
motivate the learners to seek more information.
Open questions with more possibilities for solving the problem also enhance the
learners‘ motivations to discuss the assignment with the group and thereby also
enhance his/her abilities to cooperate in other contexts.
Framework refers to physical, structural and legal circumstances: What are the
class facilities like? What is the policy of the institution? What does the law of
Higher Education require? Etc.
When considering frameworks, questions to ask include:
Is your day-to-day teaching controlled by a curriculum?
Are there any relevant national frameworks?
Are there time constraints?
What skills does the teacher have that are relevant to have to the practice?
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Do all learners have access to the Internet?
Frameworks include all the conditions connected to the possibilities for and to
the limitations to teaching. They are connected to conditions in the classroom,
the conditions of collaboration among teachers and the teacher him/herself.
Teaching Goals are as stated in the curriculum and the goal of the institution.
Goals should reflect values and knowledge. E.g.
• Cognitive goals such as: Assessing, understanding, using and reproducing
• Attitudinal goals such as: Having an attitude based on values; appreciating and
accepting; and reacting.
• Knowledge-based goals such as: developing skills, behaviour and
comprehension
The question left open is how they will be achieved. The role of the designer is
to think of different ways to achieve the objectives – depending on the situation
of the learner, his or her learning style and the characteristics of the course
content.
Contents again refer to the curriculum and syllabus for the specific subject.
When thinking about content and material, we should ask:
• What professional/vocational material does the training have to contain?
• Which part is based on practice? Which part is theory based?
• How can the assignment lead to personal development?
• What can the learner do alone?
• What can the learner do in a pair/group?
• Do the material need instruction from the teacher?
Learning process includes the methods employed in class plus all extra
initiatives agreed between students and teacher.
You have to think about the following issues:
• Are the methods based on the learner getting skills from the subject?
(instruction) or
• Are the methods based on the learners‘ understanding and use of the subject?
(constructivistic)
• Is the goal for the learner to reproduce certain skills demanded by the topic? If
so instruction either from the teacher or through self-instructed programmes
such as film, video, computer programs is the most suitable approach.
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• Is the goal for the learner to take an independent attitude to the subject? If so
the learning should be structured as dialogues, group work, project-based
teaching, role-playing etc.
Evaluation is on one hand the on-going evaluation and feedback given to each
student, and the final exam and marking.
In connection with assessment you have to think about:
What do you want to assess?
• Do you want to assess the learner in relation to whether he/she reached a
particular goal? (criterion-based assessment)
• Do you want to assess the learner in relation to his/her own development in
relation to what he/she was able to do before? (norm- or progress-based
assessment)
How do you want to assess?
• Will the assessment be by multiple choice, essay, group work, oral
examination, practical etc?
• Will there be an element of self-evaluation?
• Do you want to give the learner feedback on his/her work and learning
process?
• Do you want to evaluate your own teaching?
This is the scenario of the didactic process that the teacher is responsible for.

Important Note: Some educational researchers choose to use the word
‗evaluation’ specifically to judgment of programme and organisational
effectiveness, while they use the word ‗assessment’ when they refer to
judgements of student performance.
To improve student performance they also use the term ‗formative assessment‘
to refer to the on-going check on progress while they use the term ‗summative
assessment‘ to refer to a final exam.

Bloom’s Taxonomy
Taxonomy is a branch of science that encompasses the description,
identification, nomenclature, and classification of organisms. So when it comes
to learning, it is the language you use to keep a clear distinction between
concepts in order to describe e.g. levels of learning. This formal use of language
is called taxonomy.
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Among the currently most used is
Bloom‘s taxonomy8.
He may have developed it with a
specific eye for the assessment
process, but it is also very useful to
keep in mind during the planning of
teaching, as you always need to keep
your eyes on the finish line: what is
it the students should learn / what
capacity are we building in them.
The lowest level in the hierachy is
‗Remember’, and far too often this is what we actually regard as ‗successful
learning‘. In best case we can call this surface learning.
Next level is ‗understand’/‘concept‘ knowledge.
Above this we have ‗application’,
then the ability to ‗analyse’,
the sufficient insight to ‗evaluate’,
and right on top we have ‗create’. which in this context means the ability to
come up with new insight that adds to the current state of the academics.
Bloom‘s Taxonomy is of great importance for the assessment process, so we
will come back to it in the chapter ‗Assessment‘.
Many researchers have used and further developed Bloom‘s categories. Some
highlight examples of the cognitive dimension, some add a knowledge
dimension in a two dimensional matrix, and some even look at it in 3D. (see
below)
Examples, key words (verbs), and technologies for
learning (activities)
Remembering:
Examples: Recite a policy. Quote prices from
Recall or retrieve
memory to a customer
previous learned
Key Words: describes, identifies, knows, labels, lists,
information.
matches, names, outlines, recalls,
Technologies: book marking, flash cards, rote
learning based on repetition, reading
Try to continue this table with similar examples for each of the higher levels in
the model?
Category

8

Benjamin Bloom: American Educational Psychologist, 1913-1999
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The taxonomy illustrated as a this two-dimensional matrix:
The Knowledge
UnderRemember
Apply Analyze
Dimension
stand
list
para- phrase classify outline
Facts
recall
explains
show
contrast
Concepts
outline
estimate produce diagram
Processes
give an
reproduce
relate
identify
Procedures
example
differentstate
converts
solve
Principles
iates
infer
Meta- cognitive proper use interpret discover

Evaluate Create
rank categorize
criticize modify
defend design
critique

plan

conclude

revise

predict actualize

A 3D version of
Bloom‘s Taxonomy

The ‗higher‘ the student reaches on this ‗staircase‘, the ‗deeper‘ the learning
will be. i.e. the more conceptual understanding is involved and the more
competency is acquired.
However there is a direct relation between the role of the teacher and which
level of learning the student will reach. Generally we can say that ‗the
presenter‘ (the one that is just lecturing) tend to bring about surface knowledge
while deep learning requires a different teaching approach.
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Group Discussion 7:





Deep learning

Recall and share a situation where you experienced deep learning.
What was the difference between surface learning and deep learning?
What cause the learning to grow deep?
Can you identify any principle that would apply in other situations?

When it comes to competency some researchers have pictured it this way:

Unconscious
Incompetence

Conscious
Incompetence

Conscious
Competence

Unconscious
Competence

The understanding is that from the beginning the person is unaware of own
limitations. With increased understanding this incompetency becomes
conscious to the person. When a skill is acquired at first it takes conscious
thinking to use it, but over time it becomes automatic.

The ‗Padagogical Wheel‘ (derived from iPad-pedagogy) is another illustration
based on Blooms taxonomy, trying to relate each of the levels to apps /
electronic media, that can be used for learning, research and productive work at
each of the levels. It was developed by Allan Carrington, a learning designer
from University of Adelaide, Australia.
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Simon Priest has made a whole number of eye-opening illustrations based on
Bloom’s taxonomy and focusing on the teacher roles that will be most likely to
grow the various types of competency.

Group Discussion 8:

Illustrations

 Look at some of Simon Priest’s illustrations and discuss the difference between
the illustrated levels and the role of the teacher.
 Discuss at what level learning outcome at a university college should be, and
how teachers can be instrumental for the students in achieving this.
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Group Discussion 9:

What can block Learning?

 List the things you can think of which would block learning
 Discuss how teachers should handle at least two of the situations from your
list.

Teachers have preferred individual styles
Not all styles come natural, but all styles can be learned. However some teacher
will still be more confident with lecturing, others with facilitating, and other
with so and so…

Students have
preferred individual
styles
A similar situation applies to
learning. Students can learn
in many different scenarios
(and should!). Still there are
individual preferences; ways
that the individual student
process information during
learning: We talk about:
Concrete Experience - learning by feeling (involvement in an experience)
Reflective observation – learning by reflection, watching and listening.
Abstract conceptualization ø learning by thinking.
Active experimentation – learning by doing.
We also sometimes talk about learners as being ‗field dependent‘ or ‗field
independent‘.
In order to handle these
differences in a positive
way, utilizing the best of
each aspect, it can be helpful
to think about learning as
happening i different rooms: A lecturing room, a training room and a study
room, which does not always refer to physical rooms, but rather to different
situations in the teaching / learning process.
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Activity
Teacher role

Lecturing Room
New knowledge
Lecturer/organiser

Student role
Organization
Goal of learning

Receiver
Class
New information

Training Room
Practical application
Coach / giving
assignments
Apprentice
Individual / group
Competencies

Study Room
Project
Consultant: Student
define task
Student
Individual / group
Exploring / choice

Approach to Learning
The term Teaching Approach refers to the general principles, pedagogy and
management strategies used for classroom instruction. Your choice of teaching
method depends on what fits you — your educational philosophy, classroom
demographic, subject area(s) and school mission statement. Teaching theories
primarily fall into two categories or ―approaches‖ — teacher-centred and
student-centred:

Teacher-centred Approach to Learning
Teachers are the main authority figure in this model. Students are viewed as
―empty vessels whose primary role is to passively receive information (via
lectures and direct instruction) with an end goal of testing and assessment. It is
the primary role of teachers to pass knowledge and information onto their
students. In this model, teaching and assessment are viewed as two separate
entities. Student learning is measured through objectively scored tests and
assessments. – This kind of assessment is called summative assessment.

Student-centred Approach to Learning
While teachers are an authority figure in this model, teachers and students play
an equally active role in the learning process. The teacher‘s primary role is to
coach and facilitate student learning and overall comprehension of material.
Student learning is measured through both formal and informal forms of
assessment, including group projects, student portfolios, and class participation.
Teaching and assessment are connected; student learning is continuously
measured during teacher instruction.
To better understand these approaches, it is important to discuss what is
generally understood as the three main teaching styles in educational pedagogy:
direct instruction, inquiry-based learning and cooperative learning. Through
these three teaching methods, teachers can gain a better understanding of how
to govern their classroom, implement instruction and connect with their
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students. Within each of these three main teaching styles are teaching roles or
―models.‖ This kind of assessment is called formative assessment.

Direct Instruction
Direct instruction is the general term that refers to the traditional teaching
strategy that relies on explicit teaching through lectures and teacher-led
demonstrations.
Direct instruction is the primary teaching strategy under the teacher-centred
approach, in that teachers and professors are the sole supplier of knowledge and
information.
Direct instruction is effective in teaching basic and fundamental skills across all
content areas.

Inquiry-Based Learning
Inquiry-based learning is a teaching method that focuses on student
investigation and hands-on learning. In this method, the teacher‘s primary role
is that of a facilitator, providing guidance and support for students through the
learning process. Inquiry-based learning falls under the student-centered
approach, in that students play an active and participatory role in their own
learning process.

Cooperative Learning
Cooperative Learning refers to a method of teaching and classroom
management that emphasizes group work and a strong sense of community.
This model fosters students‘ academic and social growth and includes teaching
techniques such as ―Think-Pair-Share‖
(http://www.readingquest.org/strat/tps.html) and reciprocal teaching.
Cooperative learning falls under the student-centered approach because learners
are placed in responsibility of their learning and development. This method
focuses on the belief that students learn best when working with and learning
from their peers.
In order to identify your personal teaching style, it is important to acknowledge
your personal values toward education and how your students learn
(http://corp-mat1-mktgorg-mini-prod.2u.com/learning-styles ).
Understanding your teaching style early on will prove effective for both you
and your students, creating and maintaining a balance between your teaching
preferences and your students‘ learning preferences.
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Group Discussion 10: Which approach did you like best?






Discuss pros and cons for each of the approaches above.
Which did you like best? – Give reasons.
Which do you think is the most effective approach? - Give reason.
What could make you choose one of the other approaches?
Will the size of the class force you to choose a specific approach?

Lecturing may be the only
option if you are teaching a
large group (e.g. 1000+)
Dialogue is the only
reasonable method if you
are in a very small group.
Still there are options to
organise within a group. The above models and relating teacher roles are known
as ‗1 to many‘ (Presenter), ‗many to many‘ (facilitator), ‗group‘ (conductor),
and ‗Individual‘ (mentor).
The four teacher roles also have nicknames: Sage on the stage, Guide on the
Side, Catalyst in the mist and Friend at the Bend.
We can also portray the four approaches this way:
Transmitting
Transacting
Faculty Directed Approach
Convergent Thinking
Product Oriented
Standardized Curricula
Lecturing & Demonstrating
Presenting Metaphors

Learner Centred Approach
Divergent Thinking
Process Oriented
Flexible Curricula
Discussing 6 Moderating
Questioning

Transforming

Transmuting

Self-directed Approach
Critical Thinking
Change-Oriented
Custom Tailored Curricula
Advising & Encouraging
Nuturing Compassion

Inquiry-Discovery Approach
Creative Thinking
Imagination Oriented
Non-existent Curricula
Partnering & Participating
Cultivating Curiosity

Recent research
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John Hattie / Visible Learning
Hattie (New Zealand) is one of the hottest
names within current learning research.
Hattie‘s contribution is a study of all the
components of teaching & learning with the
goal to document which single elements have
the biggest effect on student‘s progress.
He has collected data from thousands of
schools and analysed them to find out what
effect each element has on learning. – This is
a summarising graph:

Effect Sizes of Influences on Achievement
1.6
1.4
1.2
1
0.8
0.6
0.4
0.2
0
-0.2
-0.4

The benchmark: 0.40 + one year’s learning
over one year’s time
Effect sizes greater that 0.40 accelerate
student learning.

The 0-point means no effect. Generally he claim that whatever a teacher
chooses to do out of a good reason will have a positive effect on learning.
However he points out, that a positive effect needs to be more than 0.5 to be
interesting. Anything less is a waste of time.
And unfortunately many of the well-known techniques are failing this mark.
Most effective is not techniques, but the personality and thinking style of the
teacher.
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Group Discussion 11: Discuss these statements by Hattie:
 ’It is not about what teachers do, it is about how thy think!
 It is not about what teachers do, it is about who they are!

Visible Teaching, Assessing, Learning and Leading Model
Visible Teaching
Shows caring and respect for students' needs, responses and diversity
Uses small group options: pairs, cooperative learning, guided reading,
reciprocal teaching, etc.
Assigns/uses levelled and varied text: articles, magazines, fiction, nonfiction, internet, etc.
Uses management strategies to reduce disruptions in learning: clear
expectations, rules and procedures, etc.
Clarifies and articulates specific learning objectives/learning intentions.
Provides direct/explicit instruction and models what students should
know or do to master objectives.
Develops vocabulary and connects concepts and ideas.
Questions for high level thinking and deep learning.
Maintains instructional clarity across less organization, explanation,
examples and guided practice.
Differentiates through re-teaching, acceleration and enrichment.

Visible Assessing
Identifies and communicates challenging success criteria e.g.in checklists.
Pre-assesses to determine what students already know and can do.
Checks for understanding and achievement of learning intentions,
Provides specific descriptive feedback.
Engages students in self-assessment of their work, what they learn, and
how they learn.
Uses existing products or samples as models for student products.
Uses assessments aligned with objectives/learning intentions/standards
and instructional processes,
Provides choices in assessment products.
Engages students in giving specific feedback to peers and to the teacher.
Involves students in setting learning goals.
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Visible Learning
Engages in making decisions and choices.
Applies cognition strategies: make connections, question, summarize,
infer, synthesize, visualize, big ideas.
Engages in reading.
Engages in writing. Engages in discussing text.
Engages in problem solving or creates products.
Engages in peer tutoring, cooperative learning, reciprocal teaching and
other cooperative structures,
Creates/uses advanced/graphic organizers, concept mapping, logs,
interactive notebooks and foldables.
Engages in relevant, real-world learning experiences.

Visible Leading
Articulates a vision of high expectations for 21" Century Schools
Builds capacity through modelling, supervision and coaching.
Redesigns structures, roles, and functions to support visible assessing
teaching, learning and leading.
Provides feedback by using observation protocols to "look for" and
discuss visible assessing, teaching, and learning.
Creates structures that promote collaboration and inquiry
Designs/provides high quality individual and school professional
development based on performance data and standards,
Analyses policy to determine those that may impede visible assessing
teaching, learning and leading.
Uses assessments, data and research to improve practice and student
learning.
Provides open, honest communication to foster improvement.
Promotes a culture of efficacy and optimism for improving visible
assessing, teaching, learning and leadership.

The beliefs and Commitments of Expert Teachers
His identity:
He creates
He monitors
He believes
He influences

26

the most important ways in which to represent their subject.
an optimal classroom climate for learning.
learning and provides feedback.
that all students can reach the success criteria.
students‘ surface AND deep understanding.

DAY 3.
TEACHING METHODS
The purpose of this chapter is to give technical insight and experience of three
different teaching methods based on three different approaches to teaching.
We will also discuss the usefulness of some audio, visual and electronic tools.
We will start out with a teacher-centre approach, - and direct instruction. Even
if this is not the most effective kind of teaching, it is by far the most common
method at HE institutions, for two obvious reasons:
1. Professors often don‘t know other methods,
2. It is the only possible method if you are teaching a very large group.
According to Hattie:
The big idea is – know thy impact! Expert teachers are not wedded to specific
teaching strategies – rather, they regularly focus on evaluating the effects they
have on students, and adjust teaching methods accordingly.

Regardless of method, and regardless of curriculum entries, some elements
must always be considered:
Motivation, (the gateway and gatekeeper to learning)
How information is accessed
How new insight / abilities can be applied
Evaluation of the module.

Lecturing
Lecturing is basically a one-way communication, but it can be done with more
or less opportunity for questions and dialogue.
To keep in mind: The 4 headlines for each subject in the curriculum (will
apply in all cases):
1. Why is this subject important (what is the purpose of teaching this lesson)
2. What contents is supposed to be covered (description of concepts plus list
of literature)
3. What is the expected learning outcome (description of what students will
be able to do)
4. How will the learning be tested and marked. (format of exam and the
marking principle)

27

Steps:
1.
2.
3.
4.
5.
6.
7.
8.

Stir motivation
Have 3-5 points you want to cover in that particular session
Outline on the black board (or similar) what you are going to cover.
Explain the first point.
Give examples of what exam questions could be asked to test this portion
Cary on with subsequent points.
Summarise towards end of the session
Give an opportunity to ask questions.

Lecturing with dialogue / Dialogue with lecture
Follow same steps as above, but for each step allow questions and let the
questions direct how you go through the following steps.
Or to take it a step further: Keep the steps mentioned above in mind. But
instead of starting to explain, ask viewpoints from the class, and start the lesson
from that angle.
Ask questions that will spark new questions or comments from the class, and
use the rest session to get from the viewpoints mentioned by the students to the
‗fuller understanding‘ which you wanted to teach.

More detailed suggestions for a lecture
Derek Bok Center for Teaching and Learning, Harvard University | online document

Twenty ways to make lectures more participatory
There will always be a place for lectures in the curriculum –
to give technical material or factual information,
to provide structure to material or an argument,
to display a method or example of how one thinks in a given field, or
to inspire and motivate students to explore further.
At the same time, it often enhances both your presentation of the material and
students‘ learning when students are able to participate in some way.
When students engage actively with material, they generally understand it
better and remember it longer.
Student participation often results in covering less material during a semester.
Yet it also can mean that students learn more material than in a traditional
lecture course, because they truly grasp the fundamentals and have more
chances to clear up confusion.
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Group Discussion 12: Add to the 20 suggestions below
 How can it be true that students learn more even if less material is covered?
 For each of the suggestions below, ad 1 or 2 similar questions/challenges that
would relate to one of the courses in our curriculum

Beginning the lecture (or course)
1. Begin the course or the lecture with a question or questions which help you
to understand what students are thinking.
"What are some examples of marginalized populations?" "What image do you
have of people who have HIV or AIDS?"
(add your own example here and indicate which course it relates to)

2. Begin the course or the lecture by posing a problem and eliciting several
answers or solutions from the students. The lecture can then go on to explore
and build on the suggestions that emerge from the discussion. For example:
"When you think about the definition of unreached peoples? Is evangelising
still relevant?"
(add your own example here and indicate which course it relates to)

3. An interesting way to introduce topics you will cover in a course and to find
out students' assumptions is to ask students to jot down answers to some
questions on their own and then combine answers in a small group.
"--List 10 concepts you would relate to systematic theology.‖
(add your own example here and indicate which course it relates to)

Inviting participation
4. Create an atmosphere that encourages student participation by using a
conversational tone and not criticizing student questions or comments in front
of the class. Students take a risk when they talk; you need to deal tactfully with
their contributions. Your body language also influences student participation.
Consider moving closer to the students rather than speaking from behind the
podium. Explain your reasons for varying the traditional lecture style. Students
more willingly participate in class if they understand the rationale behind an
approach that may be unfamiliar.
(add your own example here for how to be inviting towards participation)

5. If you want students to talk, look at them. Asking students to speak in class is
easier to do if they use name cards or if you have learned their names. This will
encourage them to use each other‘s names as well; people are more likely to
talk when they know each other. Some students will be too shy to speak in a
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large group, at least at first. If speaking in class is the norm and everyone is
expected to do it, you can call on everyone in good faith (perhaps calling on
better prepared –and bolder--students first, and asking easier questions later of
the quieter students).
(add your own example here for how to make shy students feel confident
enough to speak)

6. Invite challenges to your ideas. This can lead to lively debates and shows that
students are thinking and engaging with the material. You may have to help
students new to a field know how to challenge or question. One way to do this
is to present different points of view on any given topic, and then state why you
believe a certain view best accounts for the evidence. (Decide whether you are
comfortable with interruptions or whether you want to have a question time at
the end.) Example:
‗No archaeological evidence has even been found for the existence of
Solomon‘s Temple. What do you think about that?‘
(add your own example here and indicate which course it relates to)

7. When a student asks a question, instead of answering yourself, ask for an
answer from other members of the class. In a large group, always repeat a
question or paraphrase a response before going on, so that all students can hear
and understand. Assume somebody asks: ‗Why is the tribe of Dan indicate on
two very different locations on this map?‘ You repeat / paraphrase: ‗The
question was about the tribe of Dan. Is there a mistake on this map?‘
(add your own example of question and paraphrased version here).

Punctuating the lecture with questions
8. Ask questions throughout the lecture, so that the lecture becomes more of a
conversation. Asking students to raise their hands is easier than asking them to
speak. Questions with surprising answers can engage students' interest (for
example, "How many of you believe that the word ‗pastor‘ is never mentioned
in singular in the Bible?
(add your own example here and indicate which course it relates to)

Generally, questions are more evocative if you are not looking for one right
answer. The most fruitful questions are thought-provoking and, often,
counterintuitive.
9. Pause in the lecture after making a major point. Show students a multiplechoice question based on the material you have been talking about. (Example:
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"If the Bible is translated into 100 new languages every year, when will all
languages have a bible?a) in 5 years, b) in 10 years, or c) in 30 years")
(add your own example here and indicate which course it relates to)

Ask students to vote on the right answer, and then turn to their neighbours to
persuade them of the answer within the space of two minutes. When time is up,
ask them to vote a second time. Usually far more students arrive at the correct
answer when voting the second time.
10. If readings have been assigned for a class, refer to them so their purpose is
clear. You may ask questions about the readings from time to time; individuals
or groups might be asked ahead of time to prepare short presentations of their
interpretations of the readings.
11. When using slides, maps, or hand-outs, ask students what they see before
you tell them what you see. Use these devices to help students think about a
problem as you introduce it. For example, show a map of where Jesus did his
miracles. Ask the students, "Why are more miracles taking place in Gallilee
than in Judah?"
(add your own example of a map-related question)

Varying the format
12. To vary the traditional lecture format, ask students, by section, to make
presentations, do role plays, illustrate a position dramatically, debate a point.
Then invite the whole class to discuss the points illustrated.
Example: Dramatise the discussion among the disciples as they bring food to
Jesus from the small Samaritan town, and he is no longer hungry.(john 4,31-35)
(add your own example here and indicate which course it relates to)

13. For debates in a large group, divide the room into two or four groups,
assigning one role or position to each group. Have the groups caucus separately
to develop their positions before the debate begins.
For example, in discussing the positive and negative aspects of a churches
speaking out on political issues; one group focusing on the positive and the
other focusing on the negative. If there is time, have the groups switch
positions.
(add your own example for a similar discussion)

14. Use cases to exemplify the issues you want to convey, and conduct the class
as a case discussion rather than as a lecture. Cases are particularly useful for
practical, how-to teaching situations; for problem-solving or showing how
experts solve problems; for situations in which there are a number of right
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answers; for integrating and applying complex information.
In a church context discuss how a local church should contribute to community
upliftment in a crime and poverty dominated suburb.
15. Stop the lecture and ask students to write for one or two minutes in response
to a particular question. Then ask them to discuss the question. The writing will
give everyone a chance to think about and articulate a response, and may enable
broader participation.
16. Let students go to the board to write the results of work in a small group.
For example, in the first part of class ask for the strengths and weaknesses of an
intervention study. Then divide the room into groups, each with the task of
designing a better study with the same exposure and outcome. Groups can go to
the board (preferable to asking one student at a time to be at the front of the
room) and a spokesperson can present the group's ideas.
Closing the lecture
17. Allow time for questions at the end of lecture. Ask if there are any questions
or if students would like to have a point clarified. If your schedule permits,
come early to lecture or stay late to answer questions and engage in discussion
with students. If you are available five or ten minutes before and after class,
some students will talk with you more readily, and you will get to know them
and their thoughts.
18. Use lectures to set up problems or propose study questions for discussion
that students are expected to prepare. End the lecture with a provocative
question.
19. At the end of your lecture, or at any other appropriate stopping point, give
students a one-question "quiz," based on the material just covered in the class.
Ask them to answer the question collectively.
(add your own quiz example here)

Leave the room so that they can discuss the question for ten or fifteen minutes.
Then return and have them report their answer; discuss with them the reasons
for their choice.
20. Do a one-minute paper at the end of class. In this exercise, students write
down what they consider (a) the main point of the class and (b) the main
question they still have as they leave. You can use some of these questions to
begin the next lecture.
One advantage of this technique is that students may listen more carefully and
review their notes thoughtfully.
Adapted from Participatory Lectures, Derek Bok Center for Teaching and Learning, 1992.
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Instructional Scaffolding
This concept is linked to the Zone of Proximal Development theory (Vygotsky
1978)
Similar to the scaffolding used in construction to support workers as they work
on a specific task, instructional scaffolds are temporary support structures
faculty put in place to assist students in accomplishing new tasks and concepts
they could not typically achieve on their own. Once students are able to
complete or master the task, the scaffolding is gradually removed or fades
away—the responsibility of learning shifts from the instructor to the student.

Why use Instructional Scaffolding?
Although scaffolding is often carried out between the instructor and one
student, scaffolds can successfully be used for an entire class. The points below
are excerpted from Ellis and Larkin (1998), as cited in Larkin and provide a
simple structure of scaffolded instruction.

First, the instructor does it.
In other words, the instructor models how to perform a new or difficult task,
such as how to use a graphic organizer. For example, the instructor may project
or hand out a partially completed graphic organizer and asks students to "think
aloud" as he or she describes how the graphic organizer illustrates the
relationships among the information contained on it.

Second, the class does it.
The instructor and students then work together to perform the task. For
example, the students may suggest information to be added to the graphic
organizer. As the instructor writes the suggestions on the white board, students
fill in their own copies of the organizer.

Third, the group does it.
At this point, students work with a partner or a small cooperative group to
complete the graphic organizer (i.e., either a partially completed or a blank
one). More complex content might require a number of scaffolds given at
different times to help students master the content. When you incorporate
scaffolding in the classroom, you become more of a mentor and facilitator of
knowledge rather than the dominant content expert. Although scaffolding is
often carried out between the instructor and one student, scaffolds can
successfully be used for an entire class.
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Fourth, the individual does it.
This is the independent practice stage where individual students can
demonstrate their task mastery (e.g., successfully completing a graphic
organizer to demonstrate appropriate relationships among information) and
receive the necessary practice to help them to perform the task automatically
and quickly.
Too much support diminishes motivation
Too little support hinders learners
Just enough support to help learners the next level of understanding

Options for Scaffolding in Higher Education
In higher education you can let the scaffolding give the student procedural,
metacognitive, conceptual or strategic support.
Procedural scaffolding e.g. supports learning how to navigate the course
environment and engage in learning activities.
Think about ways you currently use procedural scaffolding strategies. Share
your ideas
Metacognitive Scaffolding supports learners in developing thinking skills to
help them manage their learning: Planning, monitoring, evaluating.
Planning scaffolding support the establishment of learning goals, planning how
to reach the goals, and to develop strategies for effective learning and
management
Conceptual Scaffolding ‐Knowledge Maps
• Conceptual scaffolding guides the learner regarding what to consider during
learning
Knowledge maps scaffold learning by:
– reducing cognitive load
– facilitating the representation of relationships
– facilitating higher order learning – analysis, synthesis, evaluation
– providing many paths for knowledge retrieval
– supporting the communication of knowledge
Learners with low verbal ability or prior knowledge benefit the most
Learners who support interaction with the use of knowledge maps, learn more
effectively
Learners remember more central ideas using knowledge maps than with text.
Strategic Scaffolding
Strategic scaffolding emphasizes alternative learning pathways & tailored
instruction to support individual students.

34

Requires an understanding of the individual learning preferences of learners and
level of prior knowledge and requires frequent dialogue with student.

8 mind frames in Visible Learning
John Hattie has described visible learning as the situation ‗When teachers SEE
learning through the eyes of the student and when students SEE themselves as
their own teachers.‘
Rank
Influence
Eff
1
Student expectations
1.44
He also argues that: ‗All interventions
Classroom discussion/listening to
are likely to work: the question thus
7
0.82
learning
should be what is the magnitude of
10 feedback
0.75
any intervention? (what works
reciprocal learning – questioning,
11
0.74
better?)
clarifying, summarising, predicting
12 teacher–student relationships
0.72
Any intervention higher than the
14 Metacognitive strategies
0.69
average effect (d = 0.40) is worth
self-verbalisation and self21
0.64
implementing.‘
questioning
To capture results of his research he
22 study skills
0.63
23 teaching strategies
0.62
developed this barometer which all
24 Problem-solving teaching
0.61
his findings can be related to.
27 Concept mapping
0.60
Some interventions are actually
32 Worked examples
0.57
harmful (red area, -0.2-0.0)
48 Goals
0.50
Some positive growth would happen
Concentration/persistence/
54
0.48
engagement
even without any intervention (0.00.2). Average effect of
teaching would bring the
progress up to 0.4, and only if
we get above this level, we
have actually found an
intervention which mark an
advancement in outcome.
Hattie and other educational
researchers also strongly
argue that error should be
seen as a normal and positive
component of learning:
‘Errors are the essence of
learning and they are to be
welcomed as opportunities: we go to lessons because we ‘do not know’ and thus
errors, mistakes and not knowing are the key to all subsequent learning.
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Hattie has suggested 8 ‗mind frames‘:
1. My fundamental task is to evaluate the effect of my teaching on students‘
learning and achievement.
2. The success and failure of my students learning is about what i do or
don‘t do. I am a change agent.
3. I want to talk more about learning than teaching.
4. Assessment is about my impact
5. I teach through dialogue not monologue
6. I enjoy the challenge and never retreat to ‗doing my best‘
7. Its my role to develop positive relationships in class and staffrooms.
8. I inform all about the language of learning.

Implementing the 7 principles (mentioned earlier chapter)
Adapted from Walker Centre for Teaching and Learning9

Principle 1: Encourage contact between students and faculty.
The contact between students and teachers is vital to the students' success. The
concern shown will help students get through difficult times and keep working.
Examples:
 Invite students to visit outside of class.
 Know your students by name.
 Help students with problems in their extracurricular activities.
 Personalize feedback on student assignments.
 Attend student events.
 Seek out students you feel are having a problem with the course or are
frequently absent.
 Encourage students to present their views in class discussions.
 Share personal experiences and values.

Principle 2: Develop reciprocity and cooperation among students.
The positive effect of students working in teams is well documented. In Hatties
research ‗reciprocal learning , questioning, clarifying, summarising, predicting‘
end up with value of 0.74, which is the top 4 influences.
Characteristics of good learning are collaborative and social, not competitive
and isolated. Working together improves thinking and understanding.
Examples:
9

The University of Tennessee at Chattanooga.
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 Use cooperative learning groups
 Assign group projects and presentations
 Encourage students to participate in groups when preparing for exams and
working on assignments.
 Encourage students to respond to each other's.
 Have a question and answer time.
Cooperative learning has several benefits. Students care more about their
learning because of the interdependent nature of the process. Retention is higher
because there is a social and intellectual aspect on the content material.
Students also find the method more enjoyable because there is no competition
placed upon them. Cooperation, not competition, is more effective in promoting
student learning.

Principle 3: Encourage active learning.
Learning is an active process. Students must be able to talk about what they are
learning, write about it, relate it to past experiences, and apply it to their daily
lives. Students need to make learning a part of themselves.
Ask students to relate what they are learning to something in real life.
 Use journaling.
 Give students concrete, real-life situations to analyze.
 Encourage students to suggest new reading, projects, or course activities.
 Ask students to present their work to the class.
 Encourage students to challenge your ideas, the ideas of other students, or
those ideas presented in readings or other course materials in a respectful
matter.
 Set up problem solving activities in small groups and have each group
discuss their solutions with the class.
Effective learning is active learning. Promoting active learning in higher
education is a struggle. This is due to the fact that the norm in our nation's
secondary schools has been to promote passive learning. A large amount of
information needs to be covered with not enough time, so teachers resort to
lecture in order to economize their time to cover as much material as possible.

Principle 4: Give prompt feedback.
 Follow-up presentations with a five minute period for students to write
down what they have learned in class.
 Provide informative comments that show the students' errors and give
suggestions on how they can improve.
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 Discuss the results of class assignments and exams with the class and
individual students.
 Vary assessment techniques (tests, papers, journaling, quizzes).
 Have question and answer sessions.
 Use video recordings to assess performances.
 Return grades for assignments, projects, and tests within one week.
 Use pre-class and post-class assessments.

Principle 5: Emphasize time on task.
 Expect students to complete their assignments promptly.
 Clearly communicate to your students the minimum amount of time they
should spend preparing for class and working on assignments.
 Help students set challenging goals for their own learning.
 Have realistic expectations (don't expect 10 papers in 10 weeks).
 Encourage students to prepare in advance for oral presentations.
 Explain to your students the consequences of non-attendance.
 Meet with students who fall behind to discuss their study habits,
schedules, and other commitments.
 Be careful that time on task is real learning, not busy work.
 Teach time management.
 Consider both in and out of class time.
 Make sure you know what your goals are and that the learners understand
them as well.

Principle 6: Communicate high expectations.
Expecting students to perform well becomes a self-fulfilling prophecy. It boosts
the students own learning expectations, and this also happens to be the number
1 variable in Hatties research about what accelerates learning.
 Give a detailed syllabus with assignments, due dates, and a grading
rubric.
 Encourage students to excel at the work they do.
 Give students positive reinforcement for doing outstanding work.
 Encourage students to work hard in class.
 Tell students that everyone works at different levels and they should strive
to put forth their best effort, regardless of what level it is.
 Help students set challenging goals for their own learning.
 Publicly acknowledge excellent student performance.
 Revise courses when needed so students remain challenged.
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 Work individually with students who are struggling to encourage them to
stay motivated.
 Encourage students to do their best instead of focusing on grades.
 Be a role model to students. Model the behaviour and expectations that
you expect from students.
 Try to make assignments interesting and relevant to create interest.
 Suggest extra resources that support key points.

Principle 7: Respect diverse talents and ways of learning.
Students bring different talents and learning styles to the classroom. Students
need the opportunity to show their talents and learn in ways that work for them.
Then, they can be guided into new ways of learning that are not as easy for
them.
 Encourage students to speak up when they do not understand.
 Use diverse teaching activities and techniques to address a broad range of
students.
 Select readings and design activities related to the background of
students.
 Provide extra material or activities for students who lack essential
background knowledge or skills.
 Use collaborative teaching and learning techniques and pair students so
they complement each other's abilities.
 Give students a problem to solve that has multiple solutions. Guide them
with clues and examples.
 Be familiar with Howard Gardner's research on multiple intelligences.
 Encourage students to express diverse points of view in discussions.
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Curriculum Development
Maybe you are
not directly
involved in
curriculum
development.
However it is
good to be
familiar with
what kind of
reasoning
guides this
process.
There are a lot
of similarities
between this
structure and
the structure
you use when
you prepared a
teaching
module.
Try to
exemplify the
contents of
each of the
boxes for a
subject of your
choice.
Discuss in
groups the
difference
between model 1 and model 2. The difference between theory and praxis?
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DAY 4.

ASSESSMENT METHODS

The purpose of this chapter is to discuss different assessment methods and in
what way they can be used to increase quality of teaching and not just as an end
result. We will also discuss rubrics for grading and even discuss ‗error‘ as a
component that can help us tune teaching and a normal step towards success.
Assessment sounds like exam: you can pass or you can fail.
However here we will work with a wider understanding of assessment and a
different perspective on error:
Assessment of students‘ performance is not only an indication of their capacity,
it is also a testimony about how effective your teaching was. – We will look at
both these areas in the following chapter.
Regarding students we will talk about formative- and summative assessment.
Regarding the effectiveness of the teaching we will use the word evaluation.
Evaluation & assessment should be an on-going thing, not only done only once.

Formative assessment
Formative means ‗serving to form something‘, especially a person‘s
development.
Formative assessment is a process used by teachers and students during
instruction that provides feedback to adjust on-going teaching and learning to
improve students' achievement of intended instructional outcomes.

It is worth noticing that formative assessment is among the top 3 most effective
interventions to improve student learning.
Formative assessment is a process, not any particular test.
It takes place during instruction.
It provides assessment-based feedback to teachers and students.
The function of this feedback is to help teachers know the effect of their
teaching, - and students to make adjustments that will improve their
achievement of intended curricular aims.
The major feedback questions are ―Where am I going?‖ (learning intentions
/goals /success criteria), ―How am I going?‖ (self-assessment and selfevaluation), and ―Where to next?‖ (progression, new goals).
An ideal learning environment or experience is when both teachers and students
seek answers to each of these questions.
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Feedback relating to ―How am I going?‖ has the power to lead to doing further
tasks or ―Where to next?‖ and ―Where am I going?‖ It is closing the gap
between where the student is and where they are aiming to be which leads to
the power of feedback.

Elements of the Formative Assessment
Process
Several researchers (e.g., Black & William, 1998, Sadler, 1989) have identified
essential elements of formative assessment. These include
(1) identifying the gap,
(2) feedback,
(3) learning progressions, and
(4) student involvement, which are described as follows.
1) Identifying the gap is the process of defining the difference (the ―gap‖)
between what students know and what they need to know; it includes
collaboration between teacher and learner to identify learning goals and
outcomes and criteria for achieving these.
2) Feedback (i.e., rich conversations between the teacher and student) gives the
teacher information needed to identify the current status of a student‘s
learning as well as the specific next steps that he or she can take to improve.
Teacher feedback to students must be both constructive and timely to enable
students to advance their learning. It must include a description of how their
response differed from that reflected in the desired learning goal and how
they can move forward. Student feedback and reflection can alert the teacher
of the need to modify instructional approaches.
3) Learning progressions are used by the teacher to break a learning goal into
smaller, more manageable sub-goals.
The teacher identifies a student‘s location on the learning continuum and
works collaboratively with the student to set a series of smaller goals.
4) Involving students in decisions about their own learning and in selfassessment helps students to engage in reflection and build their
metacognitive skills.
There is a profound influence on student motivation and self-esteem when
students are involved in self-assessments and understand how to improve.
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Summative assessment

Synthesis

Analysis

Knowledge
Base

This kind of test is normally done as a final assessment of learning.
Care should be taken to write good questions, reflecting not only surface
learning but also deeper understanding.
This is where Bloom‘s Taxonomy or similar systems come helpful.
6 Evaluation
Ability to make a judgment of the worth of something
5 Synthesis
Ability to combine separate elements into a whole
4 Analysis
Ability to break a problem into its constituent parts and
establish the relationships between each one
3 Application
Ability to apply rephrased knowledge in a novel situation
2 Manipulation Ability to rephrase knowledge
1 Knowledge
That which can be recalled

43

HE Level 1

HE Level 2

HE Level 3

The Learner has a
given factual and /or
conceptual knowledge
base with emphasis on
the field of study and
appropriate technology

The Learner has a detailed
knowledge of major
theories of the discipline
and an awareness of a
variety of ideas, contexts
and frameworks

The Learner has a
comprehensive / detailed
knowledge of a major
discipline with areas of
specialisation in depth and
awareness of the provisional
nature of knowledge

The Learner can
analyse with guidance
using given
classifications /
principles

The Learner can analyse a
range of information with
minimum guidance using
given classifications /
principles and can compare
alternative methods and
techniques for obtaining
data

The Learner can analyse
new and / or abstract data
and situations without
guidance, using a range of
techniques appropriate to
the subject

The Learner can collect
and categorise ideas
and information in a
predictable and
standard format

The Learner can reformat a
range of ideas and
information towards a given
purpose

The Learner with minimum
guidance can transform
abstract data and concepts
towards a given purpose
and can design novel
solutions

The Learner can select
appropriate techniques of
evaluation and can
evaluate the relevance and
significance of the data
collected

The Learner can critically
evaluate evidence to support
conclusions /
recommendations, reviewing
its reliability validity and
significance. Can
investigate contradictory
information / identify reasons
for contradictions

The Learner can apply
given tools / methods
accurately and
carefully to a well
defined problem and
begin to appreciate the
complexity of the
issues

The Learner can identify
key elements of problems
and choose appropriate
methods for their resolution
in a considered manner

The Learner is confident and
flexible in identifying and
defining complex problems
and can apply appropriate
knowledge and skills to their
solution

Autono
my

The Learner can take
responsibility for own
learning with
appropriate support.

The Learner can take
responsibility for own
learning with minimum
direction.

The Learner can take
responsibility for own work
and can criticise it.

Communications

The Learner can
communicate
effectively in a format
appropriate to the
discipline and report
practical procedures in
a clear and concise
manner.

The Learner can
communicate effectively in
a manner appropriate to
the discipline and report
practical procedures in a
clear and concise manner
in a variety of formats.

The Learner can engage
effectively in debate in a
professional manner and
produce detailed and
coherent project reports

Problem solving

The Learner can apply
given tools / methods
accurately and
carefully to a well
defined problem and
begin to appreciate the
complexity of the
issues in the discipline.

The Learner can identify
key areas of problems and
choose appropriate tools /
methods for their resolution
in a considered manner.

The Learner is confident and
flexible in identifying and
defining complex problems
and the application of
appropriate knowledge, tools
/ methods to their solution.

Application

Evaluation

The Learner can
evaluate the reliability
of data using defined
techniques and / or
tutor guidance
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Application of
skills

The Learner can
operate in predictable,
defined contexts that
require use of a
specified range of
standard techniques.

The Learner can operate in
situations of varying
complexity and
predictability requiring
application of a wide range
of techniques.

The Learner can operate in
complex and unpredictable
contexts, requiring selection
and application from a wide
range of innovative or
standard techniques.

Autonomy in
skill use

The Learner is able to
act with limited
autonomy, under
direction or
supervision, within
defined guidelines.

The Learner is able to act
with increasing autonomy,
with reduced need for
supervision and direction,
within defined guidelines.

The Learner is able to act
autonomously, with minimal
supervision or direction,
within agreed guidelines.

Assessment criteria / Generic descriptors
The descriptors in this paragraph are taken from SEEC/GB HE level 2 which is
the standard for Bachelor‘s degree. Learning Development Unit, London
Metropolitan University,
This description is part of a 5-level system:
1. Certificate C level, Certificates of Higher Education
2. Intermediate I level, Foundation degrees, Ordinary (Bachelors) degrees,
Diplomas of Higher Education
3. Honours H level, Bachelor‘s degrees with honours, Graduate Certificates
and Graduate Diplomas
4. Masters M level Masters degrees, Postgraduate Certificates and
Postgraduate Diplomas
5. Doctoral D level Doctorates

Development of Knowledge and Understanding (subject specific)
The learner:
Knowledge base: has a detailed knowledge of major theories of the
discipline(s) and an awareness of a variety of ideas, contexts and
frameworks
Ethical issues: is aware of the wider social and environmental
implications of area(s) of study and is able to debate issues in relation to
more general ethical perspectives
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Cognitive/Intellectual skills (generic)
The learner:
Analysis: can analyse a range of information with minimum guidance
using given classifications/principles and can compare alternative
methods and techniques for obtaining data
Synthesis: can reformat a range of ideas and information towards a given
purpose
Evaluation: can select appropriate techniques of evaluation and can
evaluate the relevance and significance of the data collected
Application: can identify key elements of problems and choose
appropriate methods for their resolution in a considered manner

Key/transferable skills (generic)
The learner:
Group working: can interact effectively within a team / learning group,
giving and receiving information and ideas and modifying responses
where appropriate
Learning resources: can manage learning using resources for the
discipline.
Can develop working relationships of a professional nature within the
discipline(s)
Self-evaluation: can evaluate own strengths and weakness, challenge
received opinion and develop own criteria and judgement
Management of information: can manage information. Can select
appropriate data from a range of sources and develop appropriate research
strategies
Autonomy: can take responsibility for own learning with minimum
direction
Communications: can communicate effectively in a manner appropriate
to the discipline(s) and report practical procedures in a clear and concise
manner in a variety of formats
Problem-solving: can identify key areas of problems and choose
appropriate tools / methods for their resolution in a considered manner

Practical skills (subject specific)
The learner:
Application of skills: can operate in situations of varying complexity and
predictability requiring application of a wide range of techniques
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Autonomy in skill use: able to act with increasing autonomy, with
reduced need for supervision and direction, within defined guidelines

Evaluation of Learning outcome & Teaching
Assessment criteria for student’s papers
Fail
Unsubstantiat
ed/ invalid
conclusion,
based on
anecdotes and
generalisation
s only

third
Limited
evidence of
findings and
conclusions
supported by
the literature
and theory.

lower second
Evidence of
findings and
conclusion
grounded in
theory or
literature.

upper second
Good
development
shown in
arguments
based on
theory or
literature and
beginnings of
synthesis.

first
Analytical and
clear
conclusions
well grounded
in theory and
literature,
showing
development of
new concepts

Learning outcomes
By the end of the unit students will be able to:
– Plan and structure a major piece of written work
– Use referencing appropriate to a published paper
- Use evidence appropriately in support of an argument

Assessment task
(example): In week 9 you are required to submit a plan for the dissertation.
The plan should include the following:
– Summary of main argument of the dissertation (max. 200 words)
– Indication of structure, section headings and outline of content of each section
(500 words)
– Indication of texts consulted and texts to be discussed in the personal
statement

Assessment criteria
– evidence of study/reading in preparation of the plan (20%)
– articulation of a clear idea/theme to be discussed in the dissertation (30%)
– design of workable and defensible structure for the dissertation (30%)
– identification of texts to which the dissertation will make reference using
Harvard referencing (20%)
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Evaluation of the effectiveness of your teaching
The general pass rate and happiness of the students is one of the clear indicators
for how effective you teaching has been. - But you need much more systematic
information in order to be able to tune your teaching towards more success.
The below form where students are asked to give feedback on their teacher is
taken from Vanderbilt University, Center for Teaching:
1 = Never; 7 = Frequently
1
2
3
4
5
6
7
8
9

Indicates where the class is going
Explains material clearly
Indicates important points to remember
Shows genuine interest in students
Effectively directs and stimulates discussion
Provides helpful comments on papers and exams
Is tolerant of different opinions expressed in class
Is available outside of class
Explains thinking behind statements
Effectively encourages students to ask questions and give
10
answers
11 Adjusts pace of class to the students' level of understanding
12 Seems well-prepared
13 Stimulates interest in material
14 Treats students with respect
15 Is effective, overall, in helping me learn

1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567
1234567

What do you think is this instructor's greatest strength?
What suggestions would you give to improve this instructor's teaching?
Approximately how many class meetings have you attended so far?
------Several other ways to go about it can be found on the internet…
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DAY 5.

BRINGING IT ALL TOGETHER

The purpose of this chapter is to take a practical step into the future: An
assignment will let you:
1. Describe all the influences for a teaching scenario
2. Make all the considerations and choices for how the teaching should
happen
3. Do practical preparation for e.g. a 3-week teaching programme (from the
curriculum)
4. Describe how formative assessment can be used during the period.
5. Describe what kind of assessment will be used to grade student‘s
achievements – and which criteria will be used to grade surface and deep
learning.
6. Describe how and when you will pick up evaluation of your teaching.

The total influences for the teaching scenario
Use Hiim & Hippe‘s model to describe all the influences for a teaching
scenario.

Portrait the Students:
How diverse is the class?
Describe the cultural settings
represented in the group?
Describe the learning style
the students are familiar
with?
Describe their general
readiness to study in an
academic way?
Which emotional challenges have you observed in the class?
What competencies do the students need (what are they studying for?)
Describe your own favourite teaching style and experience in academia.
Describe what other teaching methods you would be ready to engage.

Frameworks
List all the possible teaching facilities at the campus, and indicate which of
them you have used so far.
Summarize the legal requirements for training at Diploma and BA level.
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What policies at KBUC do you feel guides or influence what you can do?
Will your teaching take place as a compact course (many lessons / whole days /
whole weeks) – or will it be spread out as single lessons over a longer period of
time? (Consider implications for format, preparation- and assignment time)

Teaching Goals
Summarize what the curriculum stipulates as teaching goal for the course you
are teaching, and add your own view on what is the purpose of teaching this
particular course.
How do you see this goal compared to the general purpose of KBUC and
compared to the real need of the church in Zambia?

Contents and material
Summarize the description from the curriculum.
Which books or other resources have been most valuable for you in your own
study of this particular subject?
Which book do you find relevant as textbook in class?
Which books from library or online resources would you recommend the
students for further study?
Which audio visuals are you going to use?

Working process and methods
What will the students need to do to learn this content well?
Which part of the study can only be taught as lecture?
Which part of this content could be learned in dialogue groups?
Is there any part of it that should be given as individual research assignments?
Would it make sense to use drama or other alternative methods? (Explain)
What is the most creative way you could teach this course?
What is the most traditional way you could teach it?
What do you thing would cause the best learning for the students?

Assessment
How do you plan to do the overall assessment of what students have learned?
How will you employ formative assessment during the course?
How will you use the outcome of the formative assessment?
How will you evaluate the effectiveness of your teaching?
In case this evaluation shows too low effectiveness, how will you respond?
Will the students have a direct role in evaluating your teaching?
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From didactic considerations  lesson plan
Use the information you described above plus the information from the
curriculum to draw up your plan for the teaching.
Make clear indications (and give reason) for each component whether this
choice will be yours, as a teacher, or fully done by the academic director, - or
even done by the students.
If your course is few lessons in a day, spread over several weeks, use table 1
If your course is ‗compact‘ (several whole days back to back) use table 2
(The blue text in the forms are examples. You must put your own choices)
PP=PowerPoint, L.= Lecture, Gd= Group Discussion,

Table 1: Whole semester course
Total number of lessons
30; 2 per week.
Number of Students: 25
Approach: Student
centered
Day title & learning goal

Lesson 1: Introduction
Understand background

Total teaching days: 30
Level: Diploma
Group works: 30
Contents & format

PP. Geography + culture,
Group discussion on
ch.1,1-9
Lesson 2: Problems in C. Group discussion on
Analyse and compare
1,10-17
Lesson 3: Wisdom. From L. on God‘s wisdom vs
God or from man?
Man‘s wisdom
Lesson 4: Serving
attitude. Identify S.A.
Lesson 5, 6, 7, …27,
Lesson 28: Resurrection.
Essence of the Gospel
Lesson 29: Collection.
Why support others?
Lesson 30: Summarizing
Question time.
Exam: Assignment

51

Start: 12 Jan End 10
April
Subject: 1. Corinthians
Assignments: 2
Feedback & home work

Prepare a list on the
problems mentioned in
1.Cor.
List 5 characteristics of
God‘s wisdom

Assignment on link
between ch.12 and ch.13

Table 2: Compact course
Total number of lessons:
30, 5 per day
Number of Students
Approach: Student
centered
Day title & learning goal

Total teaching days: 6

Start 12 Jan End 19 Jan

Level: Diploma
Group works: 12

Subject: 1 Corinthians
Assignments: 1

Contents & format

Assessment

Day 1: Introduction
Understand background

PP. Geography + culture,
Group discussion on
ch.1,1-9
Lesson 2: Problems in C. Group discussion on
Analyse and compare
1,10-17
Lesson 3: Wisdom. From L. on God‘s wisdom vs
God or from man?
Man‘s wisdom
Lesson 4: Serving
attitude. Identify S.A.
Lesson 5: Serving
attitude. Identify S.A
Day 2

Day 3,4,5,
Day 6

Exam

The teaching and assessment plan
(Write your plan on a separate sheet. Indicate how you will do formative
assessment and what kind of summative exam you will use. Give examples of
exam questions.)
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Your thoughts about grading
(Write your thoughts on grading on a separate sheet. How will the type of exam
you have planned let you use the criteria we discussed earlier.
What are your view on marks? Will they help the tutor? Will they help the
student? – Could you imagine any alternatives to grading?)

How will your teaching be evaluated
(on a separate sheet explain how you will get feedback from students, peer on
what went well and what should be improved. How will you use such
information? – in case it is all praise? – in case it is rather unpleasant news?
)

Appendix
Language / vocabulary
It is of great importance which words you use when you teach. This does not
only depend on the subject, but first and foremost on whom you are teaching.
Is it people with an academic background? - In that case: are they already
familiar with Theology and Bible language?
Or is it ‗unlearned‘ people who are new believers, and need to know more
about God?
Or is it students, who at this time don‘t know, but should learn theological
concepts and an academic way to discuss things?
Wrong use of language can cause the listener to cut off, either because the
whole matter is over their head / irrelevant to their life, - or because you as a
teacher appear not really to have the knowledge you try to convey.
Exercise: Teach about ‗Salvation‘, - in 3 different language-styles:
1 - Use language that would be understandable for people who have no or very
little clue of theological terminology or ‗Canaan language‘. – Imagine you are
teaching the church members in your home town, and you want them to
understand and apply the essence of the message.
2 - Do this teaching correctly using as many theological concepts as possible.
Imagine you have been invited to share among people with a full theological
background or even university professors, and you want them to get a precise
understanding of your viewpoint on the particular subject.
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3 - Do this teaching in a way that aims at teaching the theological terms and
concepts in a relevant context.
Imagine you are teaching college students and want them to be familiar with all
the terms you find will be essential for them in order to read further literature or
do research on the subject.

Systematic approach
Try always to think of the order in which you present stuff. Is there a logical
progression? Do you start with something you are sure your listeners know?
If you have no idea about your students‘ prior insight in the matter you must
start with some very basic elements.
If you know they already have strong viewpoint on the matter you might start
by putting a question mark to these assumptions.
But whatever you do, there need to be a clear systematic approach.
This ‗order‘ is easy to maintain if you are lecturing (teacher-focused approach)
But you also face a risk to get boring if there are too many details or too slow
progression. – Your plan must involve student activity.

Vocabulary / Taxonomy Table Examples
Examples adapted from Oregon State University and from A Taxonomy for
Learning, Teaching, and Assessing: A Revision of Bloom's Taxonomy of
Educational Objectives.
Lorin W.Andersin, David R.Krathwohl;et al.2001 Addison Wesley Longman, Inc.

Factual
Knowledge
Conceptual
Knowledge
Procedural
Knowledge
Meta-cognitive
Knowledge
Remember
Understand
Apply
Analyze
Evaluate
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The basic elements students must know to be acquainted
with a discipline or solve problems in it.
The interrelationships among the basic elements within a
larger structure that enable them to function together
How to do something, methods of inquiry, and criteria for
using skills, algorithms, techniques, and methods.
Knowledge of cognition in general as well as awareness and
knowledge of one's own cognition.
Retrieve relevant knowledge from long-term memory.
Construct meaning from instructional messages, including
oral, written,and graphic communication.
Carry out or use a procedure in a given situation
Break material into constituent parts and determine how parts
relate to one another and to an overall structure or purpose.
Make judgements based on criteria and standards.

Create
Action
Actualize
Assess
Classify
Conclude
Construct
Describe
Explain
Interpret
Plan
Summarize

Put elements together to form a coherent or functional whole;
reorganize elements into a new pattern or structure.
Apply concepts learned in class to implement a learning
programme.
Engage in activism on behalf of a cause e.g. the Kingdom of
God.
Given a set of occurrences, students will be able to conclude
which outcome is most likely.
Arrange a group of people or things in classes or categories
according to shared qualities or characteristics.
Students will be able to draw conclusions based on their
knowledge of how a system works.
Complete a theme-based or place-based historical
reconstruction of a topic or site.
Give an account in words without adding any judgment.
Make an idea, situation or problem clear to someone.
Explain the meaning of information
Construct a strategy for practical action.
Summarize an article, speech or book in the students own
words.

37 variations of Teaching Methods
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
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Lecture by teacher .
Class discussion conducted by teacher .
Discussion groups conducted by selected student chairpersons .
Lecture-demonstration by another instructor(s) from a special field
(guest speaker).
Presentation by a panel of instructors or students.
Student reports by individuals.
Student-group reports by committees from the class.
Class discussions conducted by a student or student committee.
Textbook assignments
Reading assignments in supplementary books
Crossword puzzles
Vocabulary drills
Required term paper
Panel discussion

15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
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Reports on published research studies and experiments by students
Library research on topics or problems
Written book reports by students
Use of pre-test
Flash cards
Flowcharts
Interviews
Maps, transparencies, globes
Models
Field trips
Drama, role playing
Open textbook study
Individual projects
Quiz gaming
Student construction of diagrams, charts, or graphs
Making of posters by students
Problem solving or case studies
Use of motion pictures, educational films, videotapes
Surveys
Tutorial: students assigned to other students for assistance, peer teaching
Applying simple statistical techniques to class data
Time lines
Differentiated assignment and homework
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